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2013-2014

2013-2014 Approved Key Performance Measures (KPMs)

KPM #
1 SUCCESSFUL GED APPLICANTS — Percentage of GED certificate applicants successful.
2 AT-RISK YOUTH EXIT SUCCESSFULLY - Percentage of enrolled at-risk youth who remained in or returned to school, or obtained their high
school diploma/equivalent upon exiting the program.
3 YOUTH EMPLOYED UPON EXIT — Percentage of enrolled older at-risk youth who obtained employment upon exiting the program.
4 ADULTS EMPLOYED UPON EXIT - Percentage of clients served in adult workforce programs who obtained employment upon exiting the
program.
5 DISLOCATED WORKER WAGES - Percentage of dislocated workers who obtained employment with at least 80% of prior earnings.
6 CURRENT/INCUMBENT WORKER EMPLOYMENT — Percentage of current/incumbent workers who retained employment after exit.
8 NURSING COMPLETION - Percentage of students who successfully complete a Nursing program.
10 BITS COMPANY SATISFACTION — Percent of companies ranking training they received through community college Business and Industry
Training System (BITS) as good or better.
11 LICENSING/CERTIFICATION RATES — Oregon community college students’ pass rates for national licensing tests compared to national
pass rates.
12 PROFESSIONAL TECHNICAL DEGREE/CERTIFICATE COMPLETION — Number of professional-technical degrees and certificates awarded.
13 ASSOCIATE DEGREE COMPLETION — Percentage of students in Associates degree programs who obtain an Associates degree.
14 STUDENT TRANSFERS TO OUS - Percentage of students attending an Oregon community college during one academic year who transfer to
an OUS institution the following academic year.
15 PROGRESS OF TRANSFER STUDENTS — Percentage of community college transfer students who demonstrate progress by returning for the
second year.
16 TUITION/FEES — Oregon's rank for college tuition and fees among all western states.




2013-2014

2013-2014 Approved Key Performance Measures (KPMs)

KPM #

17 HIGH SCHOOL PARTICIPATION — Number of high school students enrolled in community college credit programs.

18 MINORITY ENROLLMENT — Each minority's proportion of total community college enrollment as a percentage of each minority's proportion
of the general population, by racial/ethnic group. A. African/American, B. Asian/Pacific Islander, C. Hispanic/Latino, D. Native American

19 CUSTOMER SERVICE — Percentage of customers rating their satisfaction with the agency’s customer service as “good” or “excellent”: overall
customer service, timeliness, accuracy, helpfulness, expertise and availability of information.

20 BEST PRACTICES - Percent of total best practices met by the Board.

21 Adult Basic Skills Students Successfully Transitioning to a post-secondary program of study: Percentage of previous years ABS students
successfully transitioning into a post-secondary program of study during the current academic year

22 Adult Basic Skills (ABS) Students Successfully Transitioning to the Workforce: Percentage of previous years ABS students successfully
transitioning into Oregon’s workforce during the current academic year

23 Adult Basic Skills Student (ABS) Retention: Percent of ABS students retained




New Proposed Key Performance Measures (KPM's) for Biennium 2015-2017
Delete

Title:

Rationale:




COMMUNITY COLLEGES and WORKFORCE DEVELOPMENT, DEPT. of I. EXECUTIVE SUMMARY

Agency Mission:  The mission of the Department of Community Colleges and Workforce Development is to contribute leadership and resources to increase the

skills, knowledge and career opportunities of Oregonians.

Contact: Krissa Caldwell, Deputy Commissioner Contact Phone: 503-947-2414

Alternate:  Gerald Hamilton , Intrem Commissioner Alternate Phone: 503-947-2433

Performance Summary
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1. SCOPE OF REPORT

1. SCOPE OF REPORT Agency programs/services addressed by key performance measures: Adult Basic Skills programs, including General Educational
Development (GED), Adult Basic Education (ABE) and English as a Second Language (ESL).Postsecondary education and training through Oregon community
colleges, including: Small Business Development Centers (SBDCs) Business and Industry Training System (BITS), Career and Technical Education (CTE) and
Lower Division Collegiate programs and credentialing, transfer to four-year institutions, and participation of high school students in community college courses
and programs. Oregon Youth Conservation Corps (OYCC) provides Summer Conservation Corps (SCC) and Community Stewardship Corps (CSC).The

1/5/2015 Page 5 of 72



Workforce Investment Act (WIA) programs are Title II Adult Education and Family Literacy Programs and Workforce Investment Act Title IB programs,

including workforce services for adults, dislocated workers, current/incumbent workers and youth.

2. THE OREGON CONTEXT

The Department of Community Colleges and Workforce Development’s (CCWD) mission is to “Contribute leadership and resources to increase the skills,
knowledge and career opportunities of Oregonians”. Its context is two-fold—opening educational and training opportunities through community colleges, as
well as other related educational organizations and the workforce. One way in which CCWD provides leadership and support to the field is through the analysis
of data from the field. Accountability and performance measures are an integral part of CCWD’s work, along with the examination of the services provided
through community colleges, the federal Workforce Investment Act (WIA) Title IB and Title II programs, and Carl Perkins Career and Technical Education
programs. In the 2011 legislative session, the Community College Achievement Compacts were added to the list of accountability and performance measures.
CCWD has a long history of working with and supporting local efforts to meet and exceed performance measures, whether they are state, federal or local
measures. CCWD partners with the other education agencies in Oregon, including the Department of Education, the Oregon University System, and the Oregon
Student Access Commission, to improve the quality of education available to Oregonians throughout their lives. Additionally, CCWD partners with the Oregon
Employment Department, the Oregon Business Development Department, the Department of Human Services, and many other state agencies and interested
groups to increase workforce opportunities for Oregonians.
CCWD has 19 Key Performance Measures which link to eight Oregon benchmarks and four Department goals. The eight benchmarks are: 3. Oregon's national
rank in new companies 12. Pay per worker 23. High school completion 24. Some college completion 25. Postsecondary credentials 26. College completion 27.
Adult literacy 29. Labor force skills training.
The four goals, which connect to CCWDs mission, are: 1. Oregonians have strong literacy skills; 2. Oregon’s workforce is well-educated and has access to a wide
variety of training programs; 3. Oregonians have access to excellent, affordable community college services; and 4. CCWD delivers a high level of customer

service.
3. PERFORMANCE SUMMARY

CCWD is meeting targets in 10 of 19 Key Performance Measures (63.2% of the measures). The rates of GED and Adult Basic Skills/ESL completions have
been consistently above or close to their targets—meeting both targets for the 2010-11 year. Employer satisfaction with Business and Industry Training Services
(BITS) has always been high and remains so.Even though the percentage of transfers fell slightly, total students transferring to the Oregon University System
(OUS) increased. While the proportion of community college transfers remaining at OUS for a second year fell, the total number of students persisting stayed
high. Tuition and fees at Oregon community colleges remain high relative to other western states, as Oregon moved from the fourth most expensive to the third
most expensive. The number of high school students participating in Dual Credit programs continues to decreased from 26,171 students (2009-10) to 24,930
student in the 2010-11 academic year. The number of Career Technical Education degree/certificate completions increased to 7,439 which is 2,338 above the
2011 target level. Completion rates for Associate Degrees and actual numbers of degrees awarded continue to increase.The rate of adults employed after
completing a workforce program and incumbent worker employment retention have begun to rebound but remain below 2007 levels, most likely due to the
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current economy and the lack of employment opportunities. Wage rates for dislocated workers returning to the workforce continue to be strong.

4. CHALLENGES

While the National Bureau of Economic Research—the official arbiter of U.S. recessions-- reported the end of the recession occurred in June of 2009, Oregon
has yet to recover economically to the pre-recession levels of 2007.
In September 2011, Oregon’s overall unemployment rate —while reduced from the previous year—was still high at 9.6% (as compared to 5.3% in September of
2007). In addition, in Oregon counties the unemployment rate ranged from a high of 15.8% to a low of 6.6% (September 2011). According to the America
Community Survey (U.S. Census Bureau; http://www.census.gov/prod/2011pubs/acsbr10-01.pdf) the national poverty rate was estimated at 15.3%--which was
an increase from 14.3% the previous year. As a state, Oregon has fared slightly better than the nation decreasing from 14.3% unemployment in 2009 to an
estimated 14.0% in 2010.
While there has been a slight improvement in the economy, there is still an urgency for Oregon's education and workforce system which is emphasized by the
following factors:
1. Many students who enroll in community college leave before completing a degree or earning a certificate.
2. Oregon community colleges fall below national performance rates in areas including affordability, student progress rates, minority student achievement and parity
of achievement rates among Oregon counties.
3. Oregonians 25 to 34 years are less likely to have earned a degree than Oregon adults 45 to 54 years old. Of Oregonians ages 25 to 35 years only 33.7% had
earned an associate’s degree (or higher), compared to 40.5 % of adults ages 45-54 years (American Community Survey; 2006-2010).
4. According to the American Community Survey (5-year survey; 2006-2010), an estimated 271, 166 Oregonians ages 18-64 do not have a high school diploma
(or equivalent). Further, 91.2% of all non-high school completers ages 18-64 live in a county which has a community college location.
5. From 2001-01 to 2011-12, the average community college tuition in Oregon rose 113.2% (Table 7; http://www.wiche.edu/pub/15454). CCWD is focused on
planning for the future.
The agency has prioritized policies that balance available resources with critical goals and responsibilities. CCWD's future direction is driven by four critical
education and workforce system needs on behalf of Oregonians: 1. Low and declining education and skill attainment, 2. High unemployment and slow economic
recovery, 3. Limited training and education resources, and 4. Lack of investment (state and federal) to meet the current and anticipated demand.

5. RESOURCES AND EFFICIENCY
CCWD operates a lean administration budget with only 3.4 % of the 2011-13 Legislatively Adopted Budget going to support administrative costs associated

with the Department’s education, workforce and youth programs. The majority of CCWD’s budget (96.6 %) is distributed to the field to provide support for
these programs through Oregon's 17 community colleges, 18 adult basic skills providers, and 7 local workforce investment areas.
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COMMUNITY COLLEGES and WORKFORCE DEVELOPMENT, DEPT. of

II. KEY MEASURE ANALYSIS

KPM #1 SUCCESSFUL GED APPLICANTS — Percentage of GED certificate applicants successful.

2006

Goal

Goal 1: Oregonians have strong literacy skills

Oregon Context

OBM 23: High school completion

Data Source

GED Scoring Service (NRSpro)

Owner

Krissa Caldwell, Deputy Commissioner, CCWD, 503-947-2414
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1. OUR STRATEGY

The Department of Community Colleges and Workforce Development (CCWD) partners with the GED Testing Service (GEDTS), community college Adult
Basic Skills preparation programs, and GED testing centers to increase the awareness and benefits of completing a GED credential. Through marketing efforts
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COMMUNITY COLLEGES and WORKFORCE DEVELOPMENT, DEPT. of II. KEY MEASURE ANALYSIS

and an informational website, CCWD ensures that potential GED candidates have access to the information necessary to start on a path to earning a GED
credential. CCWD has successfully encouraged testing centers to provide GED testing in new locations and extend the days and hours that GED testing
occurs. CCWD also facilitates discussions between the testing centers and community college preparation programs to improve the connection between GED
preparation and GED testing.

2. ABOUT THE TARGETS

Oregon statute allows GED applicants three years to complete all five GED subtests. Performance targets (pass rates) for successful GED test-takers were
established for 2006 and 2007 based on 2005 actual performance results. Because the performance results for 2006-07 reached nearly 78% (77.5%) the
pass rate target for 2008 was set for 76% and the pass rate target for 2009 and 2010 were set at 79%. The pass rate target for 2011 was increased to 80%.

3. HOW WE ARE DOING

In 2011, Oregon exceeded the target. The number of successful GED test-taker pass rate for 2011 (2010-2011 program year) was 8,855-- which was
81.5% of the total number tested.

4. HOW WE COMPARE

Although the construction of this calculated measure is unique to Oregon as it examines the pass rate in light of a 3-year time limit, the calendar year pass rate
for each state is reported annually by GED Testing Service in their Program Statistical Report. Direct national comparisons can be misleading, however, as
rules governing GED testing performance and GED fees vary from state to state. Examples of these differences include but are not limited to:1. While some
states require that certain scores be earned on the Official Practice Test before the GED test can be administered, other states do not have this requirement. 2.
In some states the entire cost of taking the GED test subsidized while in other states, the test taker must pay the entire cost. 3. For students who do not pass a
subtest, in some states preparation is required before the test can be retaken; while other states allow the failed subtest to be retaken the next day.In Oregon,
using the present data collection system, it is difficult to obtain data exclusively on Adult Basic Skills students of because data for community colleges is often
mixed with other groups that are served by the community college such as the Oregon Youth Authority, Job Corps, jail populations, workforce organizations,
etc. Keeping these data limitations and in mind, according to GED Testing Services, Oregon had a pass rate of 85.0% during the 2011 calendar year This pass
rate is higher than what is reported for this KPM (i.e., 81.5%) as the rate GED Testing Services doesn’t take into account a three year time limit.

Compared to Oregon’s 85.0% pass rate in the calendar year of 2011, the state of Washington had a pass rate of 82.6%, and the state of California’s rate was

84.7%. Of the western states, only Alaska (87.4%) and Idaho (86.8%) were higher. In New York, where the complete cost of GED testing is paid for by the

state, the pass rate is 59.5% (http://www.gedtestingservice.com/uploads/files/4176ab251366d3cctb4e94a9a888e67a.pdf).
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COMMUNITY COLLEGES and WORKFORCE DEVELOPMENT, DEPT. of II. KEY MEASURE ANALYSIS

5. FACTORS AFFECTING RESULTS

In Oregon, GED testing centers are located in community colleges, Educational Service Districts, the state department of corrections, the Oregon University
System, and private-non-profit organizations. While the majority of GED testing centers are found at community colleges, they often conduct testing for a
variety of community-based programs in their area. The data from these programs (which include workforce, youth, adult and juvenile corrections, tribes, jails,
etc.) are folded into the community college numbers. Thus, obtaining clean data for community colleges is very challenging.Beginning in January of 2014, the
GED Testing Service plans to complete the transition of paper-based GED tests to compute-based GED tests. At that time, the Language Arts Reading and
Language Arts Writing tests will be converted to one GED subtest. Rather than the five current subtests, the test will then consist of four subtests measuring
literacy, mathematics, science, and social studies. Further, the new GED test will measure test-taker “college and career readiness” and be aligned with the
Common Core State Standards Initiative (http://www.gedtestingservice.com/uploads/files/2287e¢a9548aa8839¢330e610556f97b6.pdf) . These changes to the
GED will impact interpretation of data in coming years—making cross year comparisons in the future potentially problematic.

6. WHAT NEEDS TO BE DONE

According to the American Community Survey (ACS 5-Year; 2010), 271,166 people ages 18-64 are estimated as not having a high school diploma or a high
school equivalency credential—or 11.34% of the State of Oregon’s population of working age individuals. Of the 271,166 individuals without a high school
diploma or high school equivalency (GED) credential, only 60,640 are ages 18-24 (or 22.4%). This means that over 75% of non-completers are well out of
reach of the K-12 educational system. Furthermore, only 30.4% of GED test completers in Oregon are in this same age range (ages 18-24), indicating age and
GED preparation location as potential factors in determining the likelihood of completing a GED. This is one of several barriers that while identified, have yet to
be thoroughly explored. While GED Testing Service, the organization that administers the GED test nationally, has promised to maintain the current cost of the
computer based test ($31 per subtest) until the end of 2014, it is unknown whether or not GED testing services plans a cost increase at the end of 2014. An
increase in the cost of examination would constitute even a larger barrier to those who want to complete a GED credential. Further, Oregon is one of a handful
of states which does not provide categorical state funding to its citizens to assist them in earning a GED—making it potentiallymore difficult for Oregonians to
obtain a GED.An additional barrier for some is that if test-takers begin taking the GED tests now, they must finish the entire test battery and qualify for a
credential or they will lose their scores and be forced to start over on a new GED test beginning in January of 2014. Further complicating matters as of July 1,
2012, a student must have either a high school diploma or a GED to be eligible for federal financial aid. According to the American Community Survey for
2010 (5-year estimates), and estimated 24.2% (or 65,669) of those individuals 25-years or older who do earned income less than the federal poverty level

over the last 12 months did not graduate from high school (or have a GED). With the high prevalence of poverty amongOregonians without a high school
diploma (or equivalency), federal financial aid is a crucial necessity to obtaining a post-secondary educational goal—especially in light of the overwhelming
demand for an Oregon Opportunities Educational Grant .Inherent in Governor Kitzhaber’s 40/40/20 educational goals, the attainment of a high school diploma
or high school equivalency credential is a high priority for those who lack this credential.
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COMMUNITY COLLEGES and WORKFORCE DEVELOPMENT, DEPT. of II. KEY MEASURE ANALYSIS

7. ABOUT THE DATA

Reporting cycle: Calendar year. Applicants are definted as all individuals who took the first of five GED tests in a calendar year. Successful applicants are
those who complete and pass all five of the GED tests and who are issued a GED certificate within three years of the month of their first test date.
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COMMUNITY COLLEGES and WORKFORCE DEVELOPMENT, DEPT. of

II. KEY MEASURE ANALYSIS

KPM#2 | AT_RISK YOUTH EXIT SUCCESSFULLY — Percentage of enrolled at-risk youth who remained in or returned to school, or 2002
obtained their high school diploma/equivalent upon exiting the program.
Goal Goal 1: Oregonians have strong literacy skills

Oregon Context

OBM 23: High school completion

Data Source

Workforce Investment Act (WIA) Title IB Database

Owner

Karen Humelbaugh--CCWD Workforce Division Director, (503) 947-2404
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1. OUR STRATEGY

As a key stakeholder in the Oregon Workforce Investment Board (OWIB), the Department contributes to the two-year state Workforce Investment Act

(WIA) plan and assists Local Workforce Investment Boards (LWIBs) with their strategic planning. In addition, CCWD conducts monitoring and program
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COMMUNITY COLLEGES and WORKFORCE DEVELOPMENT, DEPT. of II. KEY MEASURE ANALYSIS

review to ensure compliance with state and local WIA plans and promote the awareness of best practices among LWIBs. The opportunities available to youth

in local programs include assessment to identify academic and skills levels, individual service strategies, basic skills remediation, and preparation for
postsecondary education options and employment. Services for youth may include alternative secondary school services, GED preparation, tutoring and study
skills training, adult mentoring, leadership development, work experience or internship, and occupation skill training. Partnerships: Local Workforce Investment
Boards and Oregon Workforce Investment Board Youth and Education Committee.

2. ABOUT THE TARGETS

Targets for 2006 and 2007 were held steady due to the declines in performance expected in those years due to the change in focus to out-of-school youth (see
Factors Affecting Results below). Targets for 2008 and 2009 were increased by 2% from the prior years’ target. The targets for 2010 and 2011 will maintain
the 72.6% rate. The rate for these years is held steady because of the focus on out-of-school youth. Higher is better for this measure.

3. HOW WE ARE DOING

The percentage of enrolled at-risk youth who remained in or returned to school or obtained a GED or high school diploma has increased from the 2009-10 the
rate of 27.9% to 66.77% in 2010-11. Of the total number of younger youth (14 - 18) who completed a WIA program in 2009-10, 50.45% (170) were
employed at exit, and 66.77% remained in-school or attained a High School Diploma or GED at exit. While Oregon did not meet the target for 2011, it
improved significantly from previous years. Given a change in federal performance measures and an emphasis on out-of-school youth it is likely that
performance will continue to be below the performance targets in the future.

4. HOW WE COMPARE

Although other states do not report an identical measure, the US Department of Labor Measures the number of youth participants who attain a diploma, GED,
or certificate by the end of the third quarter after exit. Oregon’s performance on this measure is 69.7% for 2010-11. In comparison to neighboring states, we
are higher than California 66.8% and lower than Idaho 68.9% and Washington 66.1%.

5. FACTORS AFFECTING RESULTS
Youth who either do not report a valid SSN or who elect not to share their information are not included in this calculation. As result a significant number are not

included. To compensate for this an Adjusted Wald Confidence Interval of 95% was calculated to determine whether or not the target might have been made if
the entire population had been taken into account. Even taking into account (redundant) the small sample size of 337 at-risk youth and a 95% confidence
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COMMUNITY COLLEGES and WORKFORCE DEVELOPMENT, DEPT. of II. KEY MEASURE ANALYSIS

interval, it is highly unlikely that Oregon made the target of 72.6%. The upward bound of the 95% confidence interval placed Oregon at 71.6%--a full
percentage point below the expected target.Also, it should be noted these programs are dependent on Federal resources. Fluctuations in federal funding can
impact state performance on this measure.

6. WHAT NEEDS TO BE DONE
Federal, state, and local agencies tasked with serving at-risk youth need to improve coordination to promote early intervention strategies for students likely to
drop out of high school and re-connection strategies for youth that have dropped out. CCWD is exploring how local school districts and workforce boards
can work together to better identify and target youth who do drop out of high school and implement strategies to encourage them to obtain a high school
diploma or GED.

7. ABOUT THE DATA

Reporting cycle: Oregon fiscal year. Younger at-risk youth are ages 14-18 with one or more of the following barriers: limited English proficiency, single

parent, offender, homeless or run away, pregnant or parenting. At-risk younger youth included in the measure are those who exited from a WIA IB program
during the period and remained in or returned to school or obtained their high school diploma or equivalent. This group is divided by the total number of
younger at-risk youth exiters.
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COMMUNITY COLLEGES and WORKFORCE DEVELOPMENT, DEPT. of

II. KEY MEASURE ANALYSIS

KPM #3

program.

YOUTH EMPLOYED UPON EXIT — Percentage of enrolled older at-risk youth who obtained employment upon exiting the 2006

Goal Goal 1: Oregonians have strong literacy skills

Oregon Context There is no current Oregon Benchmark to which this measure relates

Data Source Workforce Investment Act (WIA) Title IB Database.

Owner Karen Humelbaugh--CCWD Workforce Division Director, (503) 947-2404
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1. OUR STRATEGY

CCWD shares program best practices and works to encourage Workforce Investment Act (WIA) service providers and apprenticeship preparation programs

to focus career information and training services on high-demand, high-wage occupations. Participants in employment-oriented programs are encouraged to
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COMMUNITY COLLEGES and WORKFORCE DEVELOPMENT, DEPT. of II. KEY MEASURE ANALYSIS

register and utilize WSO One-Stop Career Center services and resources to connect with employers and available jobs. Partnerships: Local Workforce
Investment Boards and Oregon Workforce Investment Board Youth and Education Committee.

2. ABOUT THE TARGETS

The target for 2006 was set by increasing actual performance in 2005 by 1%. Targets for 2007 through 2009 were increased by 1% from the prior year’s
target. Targets for 2010 and 2011 were maintained at 76.6%. Performance has been on a decline for the last three years. Higher is better for this measure.

3. HOW WE ARE DOING

In 2010-11, 60.4% (142) of enrolled older at-risk youth (19-21) were employed in the first quarter after exiting the program. This figure represents an
increase from the prior year.

4. HOW WE COMPARE
It is not possible to identify a comparison that is identical to this measure. However, data are available for all (not at-risk only) enrolled older youth using a

slightly different time period (program year 2010: October 2009 through September 2010). In Program Year 2010, 57.1% of all enrolled older youth in
Hawaii entered employment within the first quarter after program exit, compared to 69.3% in Oregon. Alaska reported 64.0% and Arizona reported 69.5%.

5. FACTORS AFFECTING RESULTS

Just as with KPM #2, the lack of reporting a valid social security number, and individuals choosing not to share their information directly impacted the overall
number of individuals included in this measure. To determined whether or not this could have impacted (redundant) KPM target attainment, a 95% Adjusted
Wald Confidence Interval was calculated. Even taking into consideration the small sample side, it is highly likely that the KPM target of 76.6% wouldn't have
been obtained if the entire population had been taken into account as the upper bounds was 66.46% (awkward).Also, it should be noted these programs are
dependent on Federal resources. Fluctuations in federal funding can impact state performance on this measure.

6. WHAT NEEDS TO BE DONE

CCWD will partner with the Oregon Workforce Investment Board, local boards and the workforce system to promote development and expanded use of
internships, work experience, on-the-job training, apprenticeship preparation, extended job shadowing, and other employer-based and career-related learning
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COMMUNITY COLLEGES and WORKFORCE DEVELOPMENT, DEPT. of II. KEY MEASURE ANALYSIS

experiences to prepare youth for employment and connect youth with employers. As part of this effort, CCWD will work with workforce boards, and
workforce and education partners expand the network of employers engaged in and supporting work-based learning activities for youth.

7. ABOUT THE DATA

Reporting cycle: Oregon fiscal year. Older at-risk youth are youth ages 19-21 with one or more of the following barriers: limited English proficiency, single

parent, offender, homeless or run away, pregnant or parenting. The measure includes at-risk youth who exit from a WIA IB program during the period and are
employed in the first quarter after exit. This group is divided by the number of at-risk youth exiters. Employment includes military service and qualified
apprenticeship.
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COMMUNITY COLLEGES and WORKFORCE DEVELOPMENT, DEPT. of II. KEY MEASURE ANALYSIS

KPM#4 | ADULTS EMPLOYED UPON EXIT — Percentage of clients served in adult workforce programs who obtained employment upon 2006
exiting the program.

Goal Goal 2: Oregons workforce is well-trained and has access to a wide variety of training programs

Oregon Context

OBM 29: Labor force skills training

Data Source

WIA Title IB Database

Owner

Karen Humelbaugh--CCWD Workforce Division Director, (503) 947-2404
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1. OUR STRATEGY

Oregon has a comprehensive workforce evaluation framework that focuses on results and continuous program improvement. CCWD negotiates performance

standards with local workforce areas, based on federal statewide targets. The Department reviews statewide and local area performance quarterly with local
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COMMUNITY COLLEGES and WORKFORCE DEVELOPMENT, DEPT. of II. KEY MEASURE ANALYSIS

workforce investment boards. The Department considers aspects of local board operations and performance, shares best practices, and provides technical
assistance as appropriate.

2. ABOUT THE TARGETS

The targets for 2006 and 2007 are the WIA Title IB federally negotiated target for Oregon. The target for 2008 is 84.2% and the target is 85.5% for 2009
through 2011. Higher is better for this measure.

3. HOW WE ARE DOING

Performance has been trending downward since 2009. In 2009, 41.7% (22,548) of adults were employed in the first quarter after exiting the program. 2011
performance was higher at 50.2%, as was the number of adults employed (77,939). While 2011 performance has increased it is well below the 2006 high of
81.4%.

4. HOW WE COMPARE

The Department does not have access to data that would allow a comparison of identical time periods. However, the US Department of Labor collects
uniform performance measures from all states on this measure from October 2004 to September 2005. For that time period, Oregon’s rate of adults employed
upon exit was 88.6%, which compares favorably to Washington’s rate of 82.7% and the national rate of 76.5%. (These are the most recent numbers
available.)The US Department of Labor collects data on the number of adult participants who were employed in the first quarter after exit from the program.
Oregon’s performance on this measure is 48.4% for 2010-11. This is similar to California 49.6%. We are lower on this measure than Washington 76.1% and
Idaho 77.4% as well as with the national performance level 67.7%. Continued slow job growth and the Integrated Service Delivery model are contributing
factors in our lower comparative performance.

5. FACTORS AFFECTING RESULTS

While the actual percentage of program participants in Oregon employed upon exit seems to have declined since 2008, the number of reported individuals
participating in Workforce programs has increased dramatically. While some of this increase is due to the recession and higher rates of unemployment,
programmatic changes were the major influencing factors. Beginning in program year 2008, Oregon began implementing an Integrated Service Delivery model
and Common Customer Registration, which resulted in an enormous increase in WIA participants, especially those receiving staff-assisted services (and,
therefore, potentially included in WIA performance measures). While those who obtained employment after program exit decreased from 2008 to 2011 by
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26.1 percent, overall participation has increased by 8,390.98 percent (or by 153,471 people).Also, it should be noted these programs are dependent on
Federal resources. Fluctuations in federal funding can impact state performance on this measure.

6. WHAT NEEDS TO BE DONE

CCWD is working with the Oregon Workforce Investment Board, local workforce boards, the Oregon Employment Department and other workforce

partners to consolidate services available in One-Stop Career Centers across the state to create greater consistency and eliminate duplication of services, and
to release resources for more intensive services and training. CCWD is also expanding its work with individual community colleges and businesses to further
career pathways targeting high-wage, high-demand occupations. CCWD is working with local workforce investment boards to successfully solicit additional
federal national emergency grant resources to fund additional transitional services for dislocated workers. Oregon is regarded as a model program in its use of
Governors reserve and national emergency grants by US Department of Labor.

7. ABOUT THE DATA

Reporting cycle: Oregon fiscal year. An adult exiter is someone 18 and older who has completed all planned services and has not received a service for 90

days. The measure includes WIA Title 1B adult exiters who were not employed at registration and were employed in the 1st quarter after exit. This group was
divided by the number of adult exiters who were not employed at registration. Workforce Investment Act (WIA) Title IB adult exiters are matched with
Oregon Employment Department wage records.

1/5/2015 Page 20 of 72



COMMUNITY COLLEGES and WORKFORCE DEVELOPMENT, DEPT. of

II. KEY MEASURE ANALYSIS

KPM #5

DISLOCATED WORKER WAGES — Percentage of dislocated workers who obtained employment with at least 80% of prior 2006
earnings.

Goal

Goal 2: Oregons workforce is well-trained and has access to a wide variety of training programs

Oregon Context

OBM 12: Pay per worker

Data Source

WIA Title IB Database

Owner

Karen Humelbaugh--CCWD Workforce Division Director, (503) 947-2404
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1. OUR STRATEGY

The targets for 2006 and 2007 were set at the highest level of actual performance during the period from 2003 to 2005. Targets for 2008 and 2009 are
increased 2% from the previous year’s target. The targets for 2010 through 2011 were set at 69.5%, the average of actual performance for 2006 and 2007.
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Higher is better for this measure.
2. ABOUT THE TARGETS
The targets for 2006 and 2007 were set at the highest level of actual performance during the period from 2003 to 2005. Targets for 2008 and 2009 are

increased 2% from the previous year’s target. The targets for 2010 through 2011 were set at 69.5%, the average of actual performance for 2006 and 2007.
Higher is better for this measure.

3. HOW WE ARE DOING

In 2010, 72.4% (20,529) of dislocated workers who participate in WIA IB programs found employment with wages that were at least 80% of the wages they
earned in prior employment. This increased to 75.8% (41,435) in 2011..

4. HOW WE COMPARE
While no similar measure exists in other states or at a national level to provide a direct comparison to this KPM, another federal measure exists which

measures dislocated worker earnings after program exit. The US Department of Labor reports the average total earnings in the second and third quarters after
program exit (http://www.doleta.gov/Performance/Charts/WIA_Performance_Ranking.cfm). For program year 2010-11, dislocated workers in Oregon

earned an average of $13,936 for this measure. In comparison this was lower than neighboring states and the national average of $16,562, and lower than the
neighboring states of California ($18,550), Idaho ($14,380) and Washington ($18,725).

5. FACTORS AFFECTING RESULTS
Differences in the total number of those exiting reported in KPM 4 and in KPM 5 vary due to exiter inclusion policies. KPM 4 examines program participant
obtaining employment first quarter after exit, whereas KPM 5 examines the sum of wages in the 2nd and 3rd quarter after exit for dislocated workers. Also, it
should be noted these programs are dependent on Federal resources. Fluctuations in federal funding can impact state performance on this measure.

6. WHAT NEEDS TO BE DONE

CCWD is working with the Oregon Workforce Investment Board, local workforce boards, the Oregon Employment Department and other workforce
partners to consolidate services available in One-Stop Career Centers across the state to create greater consistency and eliminate duplication of services, and
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to release resources for more intensive services and training. CCWD is also expanding its work with individual community colleges and businesses to further
develop career pathways targeting high-wage, high-demand occupations. CCWD is working with local workforce investment boards to successfully solicit
additional federal national emergency grant resources to fund additional transitional services for dislocated workers. Oregon is regarded as a model program in
its use of Governors reserve and national emergency grants by US Department of Labor.

7. ABOUT THE DATA

Reporting cycle: Oregon fiscal year. A Dislocated Worker is someone 18 and older who loses their job due to no fault of their own, receives layoff notice
or notice of company closure. Workforce Investment Act (WIA) Title IB Dislocated Worker exiters are matched with Oregon Employment Department wage
records to identify individuals with wages in the 1st, 2nd, and 3rd quarters after exit. The sum of 2nd and 3rd quarter post-exit wages is divided by the sum of
2nd and 3rd quarter pre-enrollment wages to determine the measure result.
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KPM #6 CURRENT/INCUMBENT WORKER EMPLOYMENT — Percentage of current/incumbent workers who retained employment
after exit.

2006

Goal

Goal 2: Oregons workforce is well-trained and has access to a wide variety of training programs

Oregon Context

OBM 29: Labor force skills training

Data Source

WIA Title 1B Database

Owner

Karen Humelbaugh--CCWD Workforce Division Director, (503) 947-2404
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1. OUR STRATEGY

CCWD leads several efforts to support training and development for current and incumbent workers in Oregon. CCWD is responsible for ensuring employers

and incumbent workers have access to training through Workforce Investment Act Title IB workforce programs designed to mitigate the skilled -worker
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shortage in targeted demand industries. The goal is to facilitate business expansion and success by providing incentives for incumbent worker training, and
expanding industry and employer specific workforce training opportunities in high-wage, high-demand occupations. The Department also uses the Business and
Industry Training System (BITS) to offer employers customized workforce training through the network of community colleges.

2. ABOUT THE TARGETS

Targets for 2008 and 2009 were increased 1% from the 2007 target to 82.6%. The targets were raised for 2010 and 2011 to 83%. The actual performance
for the last five years has averaged 75%. Higher is better for this measure.

3. HOW WE ARE DOING
In program year 2011, 81.0 percent of current/incumbent workers were employed during the first quarter after exiting WIA IB training (or 25,384
individuals)—increasing by 5.1 percent from the previous year. While this is still 2 percent below the target (83.0 percent), significant increases in program
participation make it difficult to compare years. Participation in WIA IB training programs increased from 27,492 in program year 2010, to 31,346 individuals
in 2011 (or by 14.02%).

4. HOW WE COMPARE

No comparison data are available for this measure.

5. FACTORS AFFECTING RESULTS
The economy of the state and the strength of Oregon businesses in a global environment affect the retention and earnings of current/incumbent workers. The
depth and duration of the current recession have been particularly damaging to employment in Oregon. These factors have been offset by the availability of

state and federal funds to incent employers and incumbent workers to engage in training.Also, it should be noted these programs are dependent on Federal
resources. Fluctuations in federal funding can impact state performance on this measure.

6. WHAT NEEDS TO BE DONE

The Department will continue its efforts to develop world class training programs and to incent business and incumbent worker participation. CCWD works
with the Oregon Workforce Investment Board, local workforce boards and workforce, industry and business partners to identify training needs and
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opportunities, best practices in training and curriculum, and to build the capacity of workforce and education training services.

7. ABOUT THE DATA

Reporting cycle: Oregon fiscal year. Workforce Investment Act (WIA) Title IB adult exiters are matched with Oregon Employment Department wage
records. The measure calculation is adult exiters who were employed at registration and were employed in the 1st quarter after exit, divided by the number of
adult exiters who were employed at registration. The data are a summation of numerous workshops from Oregon's 15 local workforce regions. Individuals
who are self-employed or who do not supply SSN information are excluded from employment verification counting.
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KPM #8 NURSING COMPLETION — Percentage of students who successfully complete a Nursing program. 2006
Goal Goal 2: Oregons workforce is well-trained and has access to a wide variety of training programs

Oregon Context

OBM 25: Postsecondary credentials

Data Source

Oregon Community College Unified Reporting System (OCCURS)

Owner

Krissa Caldwell, Deputy Commissioner, CCWD, 503-947-2414
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1. OUR STRATEGY

CCWD is actively involved in the implementation of the Healthcare Workforce Initiative (HWI). Nursing and allied health occupations are among those

projected to grow the fastest in Oregon over the next 20 years. Implementing the HWI will expand the capacity of Oregon’s nursing and allied health education
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programs to meet this demand through additional course sections of nursing and related courses; coursework and occupational instruction in distance,
simulated and distributed learning formats; and articulation, transfer and program sharing agreements. Key partnerships include: the Oregon Healthcare
Workforce Institute (OHWI), The Oregon Center for Nursing (OCN), Oregon Simulation Alliance (OSA) and the Oregon Consortium for Nursing Education
(OCNE).CCWD continues to support coursework and occupational instruction in distance, simulated and distributed learning formats, and articulation,
transfer and program sharing agreements for essential healthcare professions. Key partnerships include the Oregon Healthcare Workforce Institute (OHWI),
The Oregon Center for Nursing (OCN), Oregon Simulation Alliance (OSA) and the Oregon Consortium for Nursing Education (OCNE) as well as support
for the Community College Healthcare Education Alliance distance learning effort and the newly formed Council of Oregon Healthcare Deans and Directors.

2. ABOUT THE TARGETS

The target for 2007 was set based on the 2005 performance result. Targets for 2008 and 2009 were increased 1% from the prior year’s target. The targets
from 2009 through 2011 will remain the same, 73.7%. Higher is better for this measure.

3. HOW WE ARE DOING

Overall in 2010-11, 92.4% of nursing student successfully completed their nursing program in the state. While this was a reduction in performance from
2009-10 of 3.3%, Oregon was well above the 73.7% program nursing program completion target.

4. HOW WE COMPARE

The 2010-11 annual report for the Nursing Care Quality Assurance Commission of the State of Washington’s Department of Health reported the annual
attrition rate for students in both Licensed Practical Nursing and Associate Degree Registered Nursing (AD-RN) Programs. In LPN nursing programs, 14% of
nursing students withdrew. In AD-RN programs, 8% of nursing students withdrew. While the Washington measures vary from Oregon in how they were
calculated, they provide some comparison with programs in other states (p.7; http://www.doh.wa.gov/Portals/1/Documents/6000/2010-2011.pdf). The state

of California’s Board of Registered Nursing released a similar annual report analyzing pre-licensure nursing programs in 2010-11 academic year. Again metrics
used to calculate program completion and attrition varied from both Oregon and Washington. California reported that 72.8 percent of Associate Degree

nursing (ADN) students completed on time. An additional 5.6 percent of nursing students completed the program late. The state of California had an attrition
rate for ADN programs of 18.7 percent (p. 11; http://www.rn.ca.gov/pdfs/schools/prelicensure10-11.pdf).

5. FACTORS AFFECTING RESULTS
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As reported in 2011, the metrics uses to calculate nursing student success — while better reflecting the nursing student experience at local community colleges--
must be interpreted in light of the data complications which still exist. Nursing students are considered part of a graduation cohort if they have competed 15 or
more credit hours in 200-level nursing courses during the 2010-11 academic year. In some cases, the nursing students included in the cohort are nurses from
other countries taking additional coursework to prepare for the NCLEX-RN nursing exam—a requirement for obtaining a nursing license in the state of
Oregon. These students are not enrolled in an associate’s degree program at their associated community college. Thus the reported completion rate for a
college may be smaller than what it is in actuality.

6. WHAT NEEDS TO BE DONE

The Oregon Employment Department projects that by 2020 we will need an additional 14,499 registered nurses (of which 8,101 are directly related to
growth). Further it is estimated that with new federal health care, 310,000 previously uninsured Oregon residents are expected to have insurance by 2019.
With over 1,100 new Registered Nurses coming from Oregon RN programs in 2011 (both Baccalaureate and Associate degree programs), additional analysis
of nursing labor market trends as a result of state and federal budget cuts is needed to determine the scope and geographical nature of the nursing shortage in
Oregon. This will allow for a more strategic approach to the offering of health care educational programs.

7. ABOUT THE DATA

Reporting cycle: Oregon fiscal year. The measure cohort includes all nursing students taking at least 15 credits of 200-level Nursing during the program
year. The measure result is the percentage of these students who completed one- or two-year nursing programs within the current or following year.
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KPM#10 | BITS COMPANY SATISFACTION — Percent of companies ranking training they received through community college Business 2001
and Industry Training System (BITS) as good or better.

Goal Goal 2: Oregons workforce is well-trained and has access to a wide variety of training programs

Oregon Context

OBM 29: Labor force skills training

Data Source

BITS survey data

Owner

Elizabeth Cox Brand, Ph. D., Director of Communications and Research, 503-947-2454

Percent of companies ranking BITS training good or better
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1. OUR STRATEGY

CCWD partners with community colleges to promote the Business and Industry Training System (BITS) as an important resource to provide workforce

training to employees and businesses and foster closer ties between community colleges and Oregon's business community. Department provides BITS
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providers with technical assistance for obtaining regional and statewide grants. CCWD will continue to work with BITS to improve the performance measure

data collection process and to identify a possible new performance measure that will better reflect the outcomes of customized training.

2. ABOUT THE TARGETS

Targets for 2007 through 2011 are maintained at 95%. Higher is better for this measure.

3. HOW WE ARE DOING

As reported by 17 Community Colleges, in 2010-11 BITS conducted 2,077 customized trainings for 2,133 employers and 19,830 employees. Of the total

number of employers who contracted with BITS 389 employers were surveyed and 357 responded to the survey (a 91.8% return); of these employers 342

rated (or 95.8%) the customized training that they and their employees received a 4 or 5 (good or excellent).

4. HOW WE COMPARE

There are no comparative data available for this measure.

5. FACTORS AFFECTING RESULTS

There are no known factors affecting performance 2010-11. Standard common definitions (e.g., how employers are counted such as members of consortia)

were implemented in 2010-11to help eliminate outcome variances due to reporting differences. The BITS data are submitted to CCWD by individual colleges

on a web-based form and the data is then transferred to a common spreadsheet for analysis by a CCWD researcher. This process of data collection

represents an improvement over past methods.

6. WHAT NEEDS TO BE DONE

Employer responses indicate they continue to value the trainings they receive through BITS. Employers have consistently rated the customized training that they

and their employees received as good or excellent for the last decade, and have indicated that they would again use the training service. CCWD will continue

to work with BITS staff to refine common reporting definitions and to streamline data collection and submission practices. CCWD will work with BITS staff to

identify strategies to increase the number of employers and employees receiving training through BITS without sacrificing employer satisfaction or the quality of

training. Towards this end, CCWD will work to foster greater collaboration among BITS providers, especially within each providers own region, and between
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BITS providers and Oregon’s businesses.

7. ABOUT THE DATA

Reporting Cycle: Oregon fiscal year. Businesses are contacted by community colleges to obtain employer satisfaction ratings with community college

training programs. The colleges send summaries of the ratings to CCWD. A rating of 4 or 5 indicates good or better on a scale of 1 to 5. This measure reflects
employer satisfaction with customized training that employers and employees receive. CCWD encourages the BITS staff to report the number of customized
trainings that are conducted and the number of employers and employees that participate in the training activities. The BITS program does a huge service to
Oregon business and industry and Oregonians by providing customizing training services to meet the individual needs of employers and employees. A
satisfaction measure by itself does not reflect the scope of the excellent and effective training associated with BITS. The additional information (e.g., number of
employees receiving specialized training) in the report text enhances the single satisfaction rating.
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KPM #11 LICENSING/CERTIFICATION RATES — Oregon community college students’ pass rates for national licensing tests compared to 2000
national pass rates.

Goal Goal 2: Oregons workforce well-trained/has access to a wide variety of training programs

Oregon Context

OBM 25: Postsecondary credentials

Data Source

Researchers and community college department staff obtain test results for students and the national pass rates and provide them to CCWD.

Owner

Elizabeth Cox Brand, Ph. D., Director of Communications and Research, 503-947-2454

Community college and national licensing test pass rates
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1. OUR STRATEGY

Through efforts such as the Healthcare Workforce Initiative and Oregon’s Manufacturing Workforce Strategy, CCWD supports community colleges in

providing sufficient numbers of high quality and relevant courses and programs to enable students to pass licensing exams. The Department also works with the
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Oregon Department of Education to ensure rapid approval of appropriate new Career and Technical Education (CTE) programs and deletion of obsolete CTE
programs.

2. ABOUT THE TARGETS

Targets for 2006 through 2011 will remain at 93%. Higher is better for this measure.

3. HOW WE ARE DOING

In 2010, 92% (2,089) of Oregon community college students taking national licensing tests passed them and exceeded the national testing pass rates. The data
collection for this measure is difficult and the outcomes represent a small sample of occupational or career related licensing and certification attainment. This
measure is narrow in focus because it requires national pass rates for a comparison with Oregon students licensing exam rates. Requiring a comparison with a
national pass rate reduces the possible number of programs and individuals that count and contribute to the measure. Because data is point in time and
collected from a broad variety of sources there are significant challenges related to the methodology, and the replicability of the data is questionable. Data
collection can be dependent on the relationships the researchers have with college contacts (e.g., an aviation instructor), the success of colleges in tracking
which students go on to take a national exam, and with the broad variety of national licensing boards and test services, making data variable from year to year

and annual comparisons weak.

4. HOW WE COMPARE
There is not a total national average pass rate for comparison.

5. FACTORS AFFECTING RESULTS
The data collection method is challenging. The ability to replicate the outcomes is questionable and the data reported by the Community Colleges is variable
from year to year. As a result, annual comparisons are problematic. Reviewing this KPM 11 for improvements or replacing this measure could result in a
measure that more consistently reflects the contributions of the community colleges supporting an increase in the number of Oregonians holding occupation or

career related licenses and certificates.

6. WHAT NEEDS TO BE DONE
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CCWD will work with community colleges and national certification boards and associations to increase the number of licenses and certificates offered through
Oregon's community colleges. CCWD and community colleges will also explore avenues to increase enrollment in license/certificate programs.

7. ABOUT THE DATA

Reporting cycle: Oregon fiscal year. Currently, most pass rate data are self-reported by each community college to CCWD. Data on national pass rates is

gathered from professional associations; some comes from the colleges. The Department is exploring avenues for obtaining this information directly from the
licensing/certification programs. Until that is accomplished, however, the data will continue to be questionable and probably incomplete. Data are also reported
inconsistently year-to-year and are thought to be unreliable.
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KPM#12 | pROFESSIONAL TECHNICAL DEGREE/CERTIFICATE COMPLETION — Number of professional-technical degrees and 2002
certificates awarded.

Goal

Goal 2: Oregons workforce is well-trained and has access to a wide variety of training programs. Goal 3: All Oregonians have access to

excellent, affordable community college services.

Oregon Context

OBM 25: Postsecondary credentials

Data Source

Oregon Community College Unified Reporting System (OCCURS)

Owner

Krissa Caldwell, Deputy Commissioner, CCWD, 503-947-2414
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1. OUR STRATEGY

CCWD is the lead postsecondary partner in promoting Career and Technical Education (CTE) in Oregon. The Department has focused on implementing key
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initiatives to better align secondary and postsecondary CTE and ensuring sustainable resources for CTE programs. The Career Pathways initiative and the
renewed emphasis on programs of study through the Carl Perkins Career and Technical Education Act are providing students a multitude of clear, modularized
paths toward earning workforce credentials and degrees.

2. ABOUT THE TARGETS

Targets for 2006 and 2007 are 10% higher than the previous year’s target. The 2008 and 2009 targets were lowered based on declining enrollment numbers
in career and technical education programs. The 2010 target of 5,101 certificates will hold steady through 2011. Higher is better for this measure.

3. HOW WE ARE DOING

Overall the number of career and technical degrees and certificates awarded has increased from 2009-10 to 2010-11 by 1,568 degrees or certificates (for a
total of 7,439 degrees). At the community college level, all but three colleges showed an increase-- of which Chemeketa Community College showing the
greatest of 766 certificates or degrees. With increased focus on short-term intensive career and technical education training (as a result of the economy), these
increases are somewhat expected. Further, the increased focus on the Governor's 40/40/20 goal's and programs like Career pathways make it likely that these
numbers will increase in future years.

4. HOW WE COMPARE

No comparative data are available or is outdated for this measure. Each state accredits its own programs and establishes its own standards for certification. As
a result, state-to-state comparisons are inappropriate. While comparison data is unavailable for this specific measurement, older data (2006) examining all
institutions who receive Title [V funding from the Federal Department of Education is reported at
http://nces.ed.gov/surveys/ctes/tables/index.asp?LEVEL=COLLEGE (Table: P39).

5. FACTORS AFFECTING RESULTS

There are several factors which complicate results. Up until recently, the impact of Private Career Schools on the production of Career and Technical
education related certificates in the state of Oregon hasn't been examined. Like private 4-year colleges, Oregon's Private Career Schools offer education
similar to that which is provided in Oregon's Community College Career and Technical Education programs. As many of these institutions are not required to
report to the Federal Government, data has been relatively unavailable for most states.In Oregon, Private Career Schools (PCS)are required to report
completions to the Oregon Department of Education--the agency responsible for overseeing their licensure. In the last legislative session (February 2012),
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legislation was passed to move their oversight to the Higher Education Coordination Committee (HECC). This move, coupled with programmatic changes as a
result of changes in licensure requirements, may have an impact on the number of students seeking a career and technical education at a community college.
This coupled with the increased focus on CTE completions as a result of the Govenor's 40/40/20 goal will, in some way, have an impact on the total number of
certificates and degrees in the coming years.Also, it should be noted these programs are dependent on Federal resources. Fluctuations in federal funding can
impact state performance on this measure.

6. WHAT NEEDS TO BE DONE
The cost of obtaining a CTE related certificate or degree can be higher than obtaining a traditional Associate's degree. Even if it is not (by comparison), the
type of student a CTE program attracts is one that may face different economic challenges than a traditional student. For example, they may be recently
unemployed and looking to rapidly return to the job market.

7. ABOUT THE DATA

Reporting cycle: Oregon fiscal year. The measure is a count of all state-approved CTE degrees and certificates. These include: CTE AS and AAS

degrees, CTE certificates, Apprentice AS and AAS degrees, Employer Skills Training certificates and Career Pathways certificates.
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KPM #13

degree.

ASSOCTATE DEGREE COMPLETION - Percentage of students in Associates degree programs who obtain an Associates 2006

Goal

Goal 3: All Oregonians have access to excellent, affordable community college services

Oregon Context

OBM 25: Postsecondary credentials

Data Source

Oregon Community College Unified Reporting System (OCCURS)

Owner

Krissa Caldwell, Deputy Commissioner, CCWD, 503-947-2414

Percentage of students in associate degree programs who
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1. OUR STRATEGY

CCWD is actively working toward ensuring statewide transferability of postsecondary coursework towards degree requirements. Working in conjunction with

community colleges, high schools, and Oregon University System (OUS), CCWD aims to eliminate administrative and systemic barriers to transfer and degree
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completion.
2. ABOUT THE TARGETS

The target for 2007 was set to the performance level in 2004. Targets for 2007-09 were increased by 1% from the prior year’s target. No target was set for
2006 because this measure was created by the Joint Legislative Audit Committee in July of 2006, after the academic year had ended. The 2008 target is 2%
higher and the 2009 target is 3% higher than the previous year’s target. The target will remain 31.6% for 2010 and 2011. Higher is better for this measure.

3. HOW WE ARE DOING

After the gradual declining performance on this metric for five straight years, the outcome of this measure improved from 22.1 percent in 2009-10 to 24.7
percent in the 2010-11 academic years. Even with the increase, the state fell short of the 2011 proposed target (i.e., 31.6%) by 6.9 percent. These
percentages do not tell the whole story, as a significant number of associate degree completions (3,733) are not included in the calculation. If these students
were included in the calculation, the resulting percentage (35.12%) would have met the target.The 3,733 student completers were not included in the
calculation, as the metric only examines students who have not previously obtained a degree, and who were enrolled during fall term in 2010- 11 academic
year. Many community college students in Oregon pursue a ‘non-traditional’ academic pathway to completion. They may not enroll during fall term for a
variety of reasons. They may not enroll for a term due to financial difficulties, requiring them to work one term—and then go to school during the next. As a
result, these students weren’t included.

4. HOW WE COMPARE

Given the variety of graduation/completion rate metrics, and the differences which exist in the way each State collects associate degree completion data, it is
difficult to compare Oregon’s completion rates to other states. For example Complete College America (CCA), a national nonprofit with the mission to work
with states to significantly increase the number of individual in the United States with certificates or degrees, calculates each state’s graduation rated based
upon a ‘time-to-completion’ criteria. For associate degrees, the metric examines the percentage of students obtaining a degree within 3-years.While the same
calculation policies apply to all states included in the CCA completion metric, how each state collects completion data differs—impacting the overall
completion percentage. Keeping these data limitations in mind, CCA (2011) reported Oregon’s Associate Degree 3-year Completion rate as 15.0% for
full-time students and 5.0% for part-time students—significantly less than the 24.7% reported in this KPM. On the same CCA completion metric, Washington
reports a 26.3% associate degree completion rate for full-time students, and a 10.3 % completion rate for part-time students. Idaho was reported as having a
full-time completion rate of 17.5% and a part-time rate of 5.5% (http://www.completecollege.org/state data/ ).
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5. FACTORS AFFECTING RESULTS

Measures using a percentage of students completing associates degrees can be misleading indicators of performance. It is extremely difficult to identify a cohort
of students to use as the denominator of a percentage calculation. As previously mentioned, many community college students do not follow a traditional path
of full-time enrollment culminating in an Associate’s degree in two years. In fact, most community college students attend less than full-time. Many change their
enrollment status from full- to part- to half-time depending on personal circumstances, including work, family and other issues. Not all students within range of
earning an Associate’s degree are seeking to earn a degree. Some students may intend to transfer to a four-year institution or upgrade their workforce skills
without earning a degree. Further, higher tuition has encouraged some students to take fewer classes, which may result in taking longer to earn a degree.

6. WHAT NEEDS TO BE DONE

In coordination with the OEIB, and community college partners, CCWD (via the Student Success Initiative) is developing strategies to increase student degree
completion rates through innovating programs such as Achieving the Dream Reverse Transfer and Win-Win Initiative. The goal of Oregon’s Win-Win Initiative
is to identify former community college students who are missing only a handful of credits (9-12 credits) necessary to achieving an Associate of Arts Transfer
Degree (AAOT), and locate them. Once located, students are assisted in coming back to complete their degree. Additional analysis Oregon’s Student Success
Indicators linked to student completion is necessary to better identify additional avenues to increase the number of Oregon’s associate degree completions
(http://www.odccwd.state.or.us/studentsuccess/SSdocs.aspx?p=11).

7. ABOUT THE DATA

Reporting cycle: Oregon fiscal year. The measure cohort includes the unduplicated count of all fall credit students with enough credits to possibly complete

an Associate’s degree by end of spring term. The percentage is calculated by identifying the number of these students who do complete Associate’s degree by
end of spring term. Students are identified as having enough credits to potentially complete an Associate’s degree according to their enrollment status in the fall
term of the year under consideration. Full-time students (those enrolled in 12 or more credits in the fall term) could potentially complete an Associate’s degree
by the end of spring term of the reporting year if they have earned at least 54 credits by the time they enroll full-time for the fall quarter. Half-time students
(those enrolled in 6-11.99 or more credits in the fall term) could potentially complete an Associate’s degree by the end of spring term of the reporting year if
they have earned at least 72 credits by the time they enroll half-time for the fall quarter. Part-time students (those enrolled in 1-5.99 or more credits in the fall
term) could potentially complete an Associate’s degree by the end of spring term of the reporting year if they have earned at least 81 credits by the time they
enroll part-time for the fall quarter.
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KPM#14 | STUDENT TRANSFERS TO OUS — Percentage of students attending an Oregon community college during one academic year 2006
who transfer to an OUS institution the following academic year.
Goal Goal 3: All Oregonians have access to excellent, affordable community college services

Oregon Context

OBM 24: Some college completion OBM 26: College completion

Data Source

Oregon Community College Unified Reporting System (OCCURS)

Owner

Elizabeth Cox Brand, Ph. D., Director of Communications and Research, 503-947-2454
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1. OUR STRATEGY

CCWD is actively working with the Oregon University System (OUS) to facilitate student transfer between community colleges and four-year universities. The

Department is making rapid progress in eliminating administrative hurdles and ensuring that Lower Division Collegiate programs adequately prepare community
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college students to transfer to an OUS institution. CCWD also supports co-enrollment, which enables students to enroll in a community college and an OUS
institution simultaneously. CCWD recognizes the importance of ensuring community college students are ready to successfully transfer to the Oregon University
System. The Student Success Initiative builds on the foundation of the 27 Best Practices for Oregon’s community college students. These Best Practices focus
on actions, interventions and strategies for ensuring students are successful in their progression towards degree completion. Student Academic Advising,
First-Term to First-Year Completion and Online Degree Auditing are just a few examples of the Best Practices identified to assist students in their successful
transfer to OUS.

2. ABOUT THE TARGETS

Based on the results from earlier years, CCWD has set targets of 15% for this measure for 2006 through 2008. The 2009 target increased to 15.2% and
remains at this level for 2011. Higher is better for this measure.

3. HOW WE ARE DOING

While the percentage of Lower Division Collegiate (LDC Cohort) students who transferred to the Oregon University System decreased from 16.1% to
14.7%, the actual number of students transferring increased from 9,954 students to 10,840 students in the 2010-11 academic year. The decrease in
percentage can be attributed to the significant increase in the number of students who were enrolled the prior year with at least 12 cumulative credits at their
attending institution. In 2009-10 there were only 61, 818 students included in the lower division cohort. This increased to 73,714 students in 2010- 11 (or by
11,896 students). This was the second consecutive academic year with a significant increase in the LDC cohort, after 5 years of relative stability, indicating a
larger LDC population who are obtaining credits but are not transferring to the OUS system.One potential reason for the percentage reduction in transfers to
OUS may be the increase in students first enrolling in community colleges, and then enrolling in private or out-of-state institutions. In the 2009-10 academic
year, 2,569 students who attended an Oregon community college in 2008-09 were reported to the National Student Clearinghouse as enrolled in private or
out-of-state four-year institutions. In 2010-11 the number of former community college students attending a private (or out-of-state) four-year institution rose
to 8,419. A portion of this increase may be attributed to better data quality at the National Student Clearinghouse; however, it still potentially indicates an
increase in the numbers of students preferring to transfer to a private four-year (or out-of-state) institution. The state of Washington has also noticed a
significant increase of transfers to private four-year institutions—attributing it to the University of Phoenix’s “transfer-friendly policies”. The University of
Phoenix was reported as one of the top two transfer destinations for Washington community college students, equaling that of the University of Washington-
Seattle (p. 10; http://www.sbctc.ctc.edu/college/studentsves/hecb_transfer report2011.pdf).

4. HOW WE COMPARE
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According to a report released by the Washington Higher Education Coordinating Board (2011), transfer students from Washington community and technical
colleges to public baccalaureate institutions increased from 10,426 in 2005-06 to 10,563 in the 2009-10 academic year (p. 2;
http://www.sbctc.ctc.edu/college/studentsves/hech_transfer report2011.pdf). Two-year to four-year public university transfers accounted for 55.8% of all

transfers from community and technical institutions in the state of Washington (total transfers to any four-year institution equaling 18,946). In the 2012, the
baseline Achievement Compacts for each Oregon community college were reported. In the Achievement Compacts, a total of 30,562 students were reported
as attending a community college in the 2009-10 academic year then enrolled in any four-year institution during the 2010-11 academic year. While this
measure of ‘transfer’ could be seen as similar to Washington’s measure, it should be interpreted with caution. Oregon’s measure of transfer in the achievement
compact does not have a minimum number of credits a student must take at a community college in order to be counted as a ‘transfer’.

5. FACTORS AFFECTING RESULTS

Calculating a percentage of students who transfer is complicated and may not be an effective measure of performance. In order to identify a cohort of students
who will be in the denominator of this measure calculation, the Department looked at students who have shown, through their course-taking patterns and
statements of intent, to be potential transfer students with an academic year.Students enrolled in Lower Division Collegiate programs fit that description and are
included in the measure denominator. However, many other students may eventually transfer to OUS, but data available to the Department might not indicate
that interest. For example, some Career and Technical Education (CTE) students who come into the college to pursue a 1-year certificate could eventually
transfer to an OUS institution. In addition, the student may not enroll in a four-year institution for several years. The student’s long-term goal might be to obtain
a baccalaureate degree, but s’he may not transfer within the one-year defined in this measure --as it does not account for student transfers that happen after

one year. Another alternative, including all community college students in the denominator of this measure, would also be misleading. For example, students in
Adult Basic Education (ABE) programs are unlikely to transfer within a year to a four-year institution. Students may require more time to complete those
programs and become ready to transition to postsecondary education. A more effective measure of transfer would look at the number of transfers to OUS
institutions within a particular year, rather than the percentage.

6. WHAT NEEDS TO BE DONE

CCWD, with its partners, is in the process of implementing three major initiatives to reduce the administrative barriers for students transferring between
community colleges and OUS institutions. To facilitate student transfer and simplify degree auditing, CCWD will assist community colleges to build and enhance
degree audit systems and link them to the Articulated Transfer Linked Audit System (ATLAS). ATLAS will enable students to see their degree progress online
and map out pathways across colleges and universities to attain their educational goals. The Integrated Data Transfer System (IDTS) and the Oregon Financial
Aid Exchange (OFAX) will expedite the flow of transcript and financial aid information among colleges and universities, allowing students to transfer more
seamlessly. For reasons outlined above in “Factors Affecting Results”, revising the measure to report the number of transfers instead of the percentage would
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better illustrate progress in increasing community college transfers to OUS. This metric is already being used by the Community College Achievement
Compacts to examine student persistence towards a bachelor’s degree at both the state and community college level .Further, transfer metrics need to be better
articulated in the state of Oregon. Currently, several different metrics are used to measure transfer from community colleges to the Oregon University System
or other baccalaureate institutions. The data quality initiative associated with the transition to the State Longitudinal Data System (SLDS) should address both
metrics used for calculating transfers and the quality of the data used in each of the different calculations. For example, having a better or clearer understanding
of student intent to transfer will improve transfer metrics.

7. ABOUT THE DATA

Reporting cycle: Oregon fiscal year. The measure includes the unduplicated number of community college students enrolled in Lower Division Collegiate
programs in the year prior to the reporting year who are admitted to and enrolled in an Oregon University System institution at some point during the following
academic year (the reporting year). Students must have at least 12 cumulative community college credits. The count is divided by the unduplicated number of
community college students enrolled in Lower Division Collegiate programs who had earned at least 12 cumulative credits by the end of the year prior to the
reporting year.
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KPM#15 | pROGRESS OF TRANSFER STUDENTS — Percentage of community college transfer students who demonstrate progress by 2006
returning for the second year.
Goal Goal 3: All Oregonians have access to excellent, affordable community college services

Oregon Context

OBM 24: Some college completion OBM 26: College completion

Data Source

Oregon Community College Unified Reporting System (OCCURS) and Oregon University System SCARF Database

Owner

Elizabeth Cox Brand, Ph. D., Director of Communications and Research, 503-947-2454
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1. OUR STRATEGY

As with KPM#14: Student Transfer to OUS, CCWD recognizes the importance of ensuring community colleges students are ready to successfully transfer

from community college to the Oregon University System. The Student Success Initiative builds on the foundation of the 27 Best Practices for Oregon’s
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community college students. These Best Practices focus on activities, interventions and strategies for ensuring students are successful in their progression
towards degree completion. Student Academic Advising, First-Term to First-Year Completion and Online Degree Auditing are just a few examples of the Best
Practices identified to assist students in their successful transfer to OUS (http://www.odccwd.state.or.us/studentsuccess/SSdocs.aspx?p=6). The Department

continues to work to increase the number of articulation agreements between community colleges and Oregon University System (OUS) institutions to ensure
the transferability of coursework.

2. ABOUT THE TARGETS

According to Oregon University Systems Annual Performance Progress Reports, the percent of full-time freshmen returning for a second year has ranged
between 77.9% and 80.3% since 2000. CCWD has set targets of 80% for community college transfers to OUS through 2011. Higher is better for this
measure.

3. HOW WE ARE DOING

Of the lower division collegiate students who transferred to the Oregon University System (OUS) in 2009-10, 77.7% of them returned to OUS for the
2010-11 academic year. While the percentage of students returning decreased from the previous year—thus Oregon did not make the KPM target, the actual
number of returning students increased from 6,910 to 7,612 community college students.

4. HOW WE COMPARE

Comparable measures for community college student first-to-second year persistence when they transfer to 4-year institutions in other states are difficult to
find. Community college student completion of a Bachelor’s degree is somewhat easier. For example, in the 2009-10 academic year, 38% of Bachelors of
Arts degrees earned at Public 4-year institutions in the state of Washington were earned by former Washington community college students (p.2;
http://www.sbctc.ctc.edu/college/documents/StudentSuccessthroughlnnovation.pdf).

5. FACTORS AFFECTING RESULTS

The first-to-second year retention rates for community college transfer students in the Oregon University System is dependent on a variety of factors, and not
solely on how well a student is academically prepared to meet university academic rigor. Students face many challenges, including financial issues and a lack of
educational clarity, such as not knowing which major they want to pursue at the university level. Further the impact of the recession presented a complicating
factor. While students tend to choose to stay in post-secondary education to take advantage of financial aid as a source of income (delaying completion, and
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thus potentially increasing first-year to second-year persistence), the challenges they face as a result are only beginning to be understood. For example,
increasing enrollment coupled with decreasing community college budgets has created incredibly large class waiting lists for required courses in the California
Community College system. In Oregon, the lack of student housing may also be a factor in a student’s decision to return to school. Students leaving for the
summer, may return to a rental market where there are limited vacancies—of which many may be out of a student’s budget. Students at Oregon State
University faced a fall apartment vacancy rate in Corvallis of less than 1-percent in 2011-12 academic year
(http://djcoregon.com/news/2011/10/25/student-population-growth-leads-to-apartment-boom-in-corvallis/). Further, increased student numbers in university
communities decrease the availability of part-time employment—which may be more crucial to community college transfer students. In winter 2008, Oregon
community colleges surveyed students using the Community College Survey of Student Engagement (CCSSE). Of the 5244 students who indicated intent to
transfer to a 4-year institution, 67.8 percent of them also indicated that their own income or savings was a source of funding for their tuition. When CCSSE
was re-administered in 2011, that number had decreased to 60.9 percent, yet the emphasis on the importance of employment or savings for funding a portion
of a community college student’s educational expenses remain.The base cohort for this calculation is students who were enrolled in community college Lower
Division College programs (see KPM#14) in 2008-09, rather than students who are enrolled in Career and Technical Education or Developmental Education.

6. WHAT NEEDS TO BE DONE

CCWD has undertaken several partnerships designed to increase student transfer and community college student persistence at OUS. For example in October

of 2011, the Lumina Foundation and the Association of American Colleges and Universities announced Oregon as one of 8 grant recipients to test the Degree
Qualifications Profile—S5 learning outcomes outlined as “critical for academic programs”. These five outcomes constitute a framework indicating what a student
should be able to do or know upon the completion of a degree—whether it be an associate’s degree or a master’s degree
(http://www.odccwd.state.or.us/studentsuccess/SSdocs.aspx?p=3&h=17). Ideally the knowledge and skills associated with the learning outcomes would
increase the likelihood a student would persist to the next level of academic completion. Additionally the Associate of Arts-Transfer (AAOT) degree and the
Oregon Transfer Module (OTM) prepare a student for transferring to the Oregon University System (OUS). Courses associated with the AAOT and OTM

are common among Oregon’s colleges and universities—many being general education courses which focus on foundational skills and introduce students to

specific disciplines.
7. ABOUT THE DATA

Reporting cycle: Oregon fiscal year. The measure is the percentage of community college Lower Division Collegiate students who have earned 12 or more
cumulative community college credits by the end of year 1, who are then admitted to and enrolled in an OUS institution in year 2, and who return to OUS in

year 3 (the reporting year).
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KPM#16 | TyITION/FEES — Oregon's rank for college tuition and fees among all western states. 2002
Goal Goal 3: All Oregonians have access to excellent, affordable community college services

Oregon Context

OBM 24: Some college completion

Data Source

Western Interstate Commission for Higher Educations (WICHE) yearly tuition and fee publication.

Owner

Elizabeth Cox Brand, Ph. D., Director of Communications and Research, 503-947-2454

Oregon's rank for community college tuition/fees among

Bar is act&vgls,tﬁrrlré %attgrsget

: \
5 L—.—

BB

0
2000200120022003200420058006200720082009201®011201201320142015

Data is represented by number

1. OUR STRATEGY

Obtain sufficient resources to enable Oregon community college tuition/fee rates to be about mid-range (8th highest) compared to other western states.
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2. ABOUT THE TARGETS

The targets through 2011 are set at the middle of the tuition/fee rankings for the 15 Western states (or 8th ranked out of 15 states) . While the tuition target is
set as 8th ranked, overall higher numbers are better. A rank of 15 would be interpreted as the least expensive out of all 15 WICHE states.

3. HOW WE ARE DOING

At an average yearly cost of $4,122, Oregon ranks third highest in tuition and fees among the 15 western states for the 2011-12 academic year. Oregon's

average tuition increased from the previous academic year (2010-11) by $402 per year (or by 10.8%).In 2010-11, Oregon ranked fourth, which was the
state’s best ranking since this KPM was adopted in 2002.

4. HOW WE COMPARE

Attendance at a 2-year public institution in Oregon costs, on average, $1,210 more per year in tuition and fees than the national average (p. 5, Table 2;
http://nces.ed.gov/pubs2012/2012289.pdf). Of the western states’ public 2-year colleges , the cost to attend a community college in Oregon ranks as third
most expensive (out of the 15 WICHE state members) This year the state's ranking decreased from 4th to the 3rd most expensive of the western states, the
same ranking it held in 2006. Only two other states are more expensive; Alaska and South Dakota. This year Oregon's target rank was held by the state of
Hawaii, where the average yearly tuition and fees was $2,981, a full $1,141 less than Oregon's yearly average ($4,122).

5. FACTORS AFFECTING RESULTS

The early-decade economic decline resulted in a reduction in state resources and increased student enrollment for community colleges. Community colleges

were forced to raise tuition and fees, as the only flexible source of revenue available to the colleges, in order to fill the gap and continue offering programs and
services to students.

6. WHAT NEEDS TO BE DONE

Although local community colleges are responsible for setting their own tuition and fees, the amount the legislature appropriates to the Community College
Support Fund substantially affects the level of tuition and fees charged by community colleges. It is important that the state maintain or increase its investment in
the community colleges in order to keep tuition near its current level. With a 10.8% increase in yearly tuition for the full time student, and a decrease in ranking
from 4th to the 3rd most expensive western state, an analysis was performed to estimate how much additional funding or cost reductions it would take to meet
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the 8th ranking target. Taking into account full time enrollment (FTE) and each colleges annualized in-district tuition and fees, it was estimated that Oregon's
community colleges would require $128.824.,643 in additional funding or cost reductions per year.Oregon's tuition barrier to obtaining a post-secondary
certificate or associate’s degree is further complicated by county level economic factors. As an example, in 2011-12 it cost $4,770 for a full time student to
attend Oregon Coast Community College . This estimated cost does not include any 'additional' fees applied to specific majors (such as nursing). In Lincoln
County, where Oregon Coast Community College resides, an estimated 38.4% of individuals 25 years or older (or 13,405 people) have a high school diploma
or less (American Community Survey 2010-- 3 Year; Report # S1501). According to this same report, these individuals could potentially increase their income
by $4,549 to $6,477 per year if they obtained at least some post-secondary education.How much would it cost to reduce tuition at Oregon Coast Community
College to that of Hawaii? Based upon FTE reported for the 2010-11 academic year, it would cost an estimated $926,702 per year (or $1,789 dollars per

FTE). Conversely, Oregon's Department of Human Services (DHS) reported dispersing $1,442,812 in SNAP benefits (i.e., Food Stamps) to 11,062 people
during the month of August 2011 in Lincoln County (out of 44,620 total; ACS 2010) -- equating to 1 in 4 of Lincoln County citizens receiving SNAP benefits.
For the month of August 2011, a total of $88,580,475 was dispersed in SNAP benefits to 671,834 of the estimated 3,838,957 people in Oregon (ACS 2010;

1 year estimate)-- or 1 in 5.7 Oregonians. Further Lincoln County’s unemployment rate reported for September of 2011 was 10.3 % (seasonally adjusted),
higher than Oregon’s overall rate of 9.6 % (September 2011). The American Community Survey estimated the percentage of Lincoln County’s population
living below poverty at 16.2 % (ACS 2010; 5-year estimates), 2.2% higher than overall poverty estimate for Oregon for the same timeframe. Further the ACS
has estimated Lincoln County’s poverty rate as higher than Oregon’s overall for the last 5-years.Statewide investments in distance learning technology and data
system upgrades will help colleges cut some costs and redirect resources to instructional and student-support services. In an era of high gasoline costs, distance
learning may also help keep community colleges accessible to rural Oregonians.

7. ABOUT THE DATA

Reporting cycle: Oregon fiscal year. Tuition/fee rankings are based on fall term tuition. The Western Interstate Commission on Higher Education (WICHE)
provides its tuition/fee rankings of the 15 western states in the fall of each academic year.
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KPM #17

HIGH SCHOOL PARTICIPATION — Number of high school students enrolled in community college credit programs. 2006

Goal

Goal 3: All Oregonians have access to excellent, affordable community college services

Oregon Context

OBM 24: Some college completion

Data Source

Oregon Community College Unified Reporting System (OCCURS)

Owner

Krissa Caldwell, Deputy Commissioner, CCWD, 503-947-2414
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1. OUR STRATEGY

Accelerated learning options (ALO) focus on preparing high school students for smooth transition into post-secondary education while providing them

opportunities to obtain college credit. In the state of Oregon there are many ALO options for students (
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http://www.ode.state.or.us/pubs/eii/acceleratedlearningopsprimer.pdf). These include Dual Credit, Advanced Placement (AP) and International Baccalaureate
(IB) courses, Expanded Options, and District Options. The Department of Community Colleges and Workforce Development (CCWD) plays an important

role in all ALO options. For example, CCWD is a principal partner in the implementation of Oregon Revised Statute 340 which establishes Dual Credit
program standards and the Expanded Options Program. Expanded Options promotes accelerated college credit opportunities for high school students by
allowing them to attend community colleges (and OUS) in order to complete their high school diploma. In the process students also obtain college credit.
Additionally, CCWD provides guidance for community colleges in developing partnerships with local high schools and for integrating high school students into
community college courses. Key Performance Measure #17 focuses on the ALO for Oregon's high school students, Dual Credit programs. In this program
juniors or seniors are enrolled in Lower Division Collegiate or Tech Prep (i.e., Career and Technical Education) credit courses. These courses are offered

during the regular school day in high schools and are taught by high school teachers who typically hold a Master’s degree and are approved by the community

colleges to teach college level courses.

2. ABOUT THE TARGETS

The 2005 to 2008 targets for this measure are set at 22,116 students enrolled in the Dual Credit program. The targets are increased to 22,337 students from

2009 through 2011. Higher is better for this measure.

3. HOW WE ARE DOING

Performance against this measure has increased each year since 2004 and ranges from a low 13,207 students enrolled in Dual Credit courses in 2004 to a high
0f 26,171 students enrolled in 2010. In 2011, the total number of students decreased to a total of 24,930 (or roughly 14% of Oregon's high school

students). While participation in Dual Credit courses has declined from 2009-10 to 2010-11, this may not be due to reduced opportunities, nor indicative a
reduction in the total number of students taking Accelerated Learning Opportunities. Further, the total number of students reported as enrolled in Oregon's high
schools has consistently decreased since the 2006-07. At the community college level, 5 of the 17 colleges reported an increase in the total number of students

taking dual credit courses. Seven out of the remaining 12 colleges reported dual credit student decline of less than a 100 students. Both Portland and

Clackamas Community Colleges reported the highest decrease in dual-credit students. These enrollment declines could have resulted from school closures,
reorganizations, and program cuts due to budget cuts within each of their associated districts (e.g., Portland School District, Clackamas School District, and

Beaverton School District).

4. HOW WE COMPARE

While the majority of states report offering some form of concurrent enrollment programs (National Alliance of Concurrent Enrollment Partnerships;
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http://nacep.org/), data directly comparing enrollment in Dual Credit “like” programs is limited at best. However, data on other Accelerated Learning
Opportunity (ALO) programs are more readily available.In a report released in 2011, the state of Washington reported a significant increase in concurrent
enrollment (Dual Credit like) programs from 37, 982 students in the 2005-06 academic year to 60,321 students in 2009-10 --or 18.8% of Washington public
high school students (source: http://www.sbctc.ctc.edu/college/studentsves/hecb_transfer report2011.pdf). A direct comparison of this percentage to

Oregon’s 13.97% of high school students enrolling in dual credit courses is misleading as this percentage accounts for only ‘college-level’ courses taught in
Oregon’s high schools. It doesn’t include other Oregon accelerated learning opportunities like Expanded Options or District Options. Further, Washington’s
totals include programs like Running Start—or an accelerated learning option where high school students attend courses at a community college, and not in a
high school classroom. Other Accelerated Learning Opportunities include Advanced Placement (AP) and International Baccalaureate (IB) courses. In the 8th
Annual Advanced Placement (AP) Report to the Nation (released February 8th, 2012;
http://media.collegeboard.com/digitalServices/public/pdf/ap/rtn/AP-Report-to-the-Nation.pdf), 15.0% of Oregon's class of 2011 passed an AP exam with a
score of 3 or higher--or 3.1% below the national average of 18.1%. The reported highest average of 27.9% was found in Maryland. The lowest was
Mississippi, reported has having 4.5% of their class of 2011 passing an AP exam. Overall, Oregon was ranked 25th in the nation.

5. FACTORS AFFECTING RESULTS

As dual credit courses are one of several accelerated learning opportunities in Oregon, an increase in these other opportunities may lead to a decrease in the
number of students taking dual credit courses. Thus the reduction in the number of students taking dual credit courses in Oregon must be interpreted in light of
data reported for other accelerated learning opportunities.As a result of the recession, K-12 education budgets were cut in 2010- 11. These budget cuts had a
marked impact on the number of CTE Tech Prep Courses being taught (one type of Dual Credit course), and thus the number of opportunities for students to
take a dual enrollment course. In the 2009-10 school year, 1,499 Tech Prep Courses were taught in the State of Oregon. In the following academic year, the
total number of Tech Prep course was reduced to 1,371 courses, a reduction of 128 courses. This resulted in a reduction in enrollment from 19,005 students in
2009-10 to 17,400 students in 2010-11 (or less 1605 students). It should be noted these programs are dependent on Federal resources. Fluctuations in

federal funding can impact state performance on this measure.

6. WHAT NEEDS TO BE DONE

Dual credit courses provides an important accelerated learning opportunity for Oregon students attending high school in the more rural regions of Oregon
where attending courses directly at a community college (i.e., Expanded Options or District Options programs) is not geographically feasible nor cost effective.
In response to this, Blue Mountain Community College, Treasure Valley Community College, Eastern Oregon University, Malheur and Intermountain ESDs,
and K-12 have formed a collaborative partnership called 'Eastern Promise'. Their goal is to increase the number of students taking accelerated learning
opportunities (http://www.eou.edu/eastern-promise/history/).One barrier to providing additional dual credit courses to students in Eastern Oregon is the lack of
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teachers or instructors which meet both community college and high school teaching requirements. In order for a high school teacher to meet community
college instructor requirements they must have either a Master's degree in the instructed subject area or have a certain number of graduate-level course credits.
As they are instructing high school students, they also must meet the educational requirements and hold a teaching certificate with the appropriate
endorsement.Rural teachers often instruct across multiple disciplines. This is such a prevalent issue that the Federal Department of Education allows additional
flexibility for rural teachers obtaining a 'highly qualified teacher' status (i.e., meet additional course/instructional requirements to teach in a specific subject area,
of which a Master's degree is one of several options). Further complicating matters is Oregon's shortage of highly qualified Math teachers (
http://educationnorthwest.org/webfm_send/1290 ), a problem for dual credit courses in rural areas as college level math courses tend to be the most commonly
taught of dual credit courses.

7. ABOUT THE DATA

Reporting cycle: Oregon fiscal year. The measure is the count of unduplicated Dual Credit program participants - high school students - in the reporting

year. The count is the number of students enrolled in Dual Credit programs. 'A Dual Credit [caps added] course is one that is taught in a high school, by a high
school teacher, in partnership with a community college or an Oregon University System institution.' Source: Dual Credit Programs in the State of Oregon,
Dual Credit Policy Recommendations and 2009-2011 Joint Board Budget Request, Joint Boards of Education, May 2008. The enrollment counts are

reported by the community colleges to OCCURS (Oregon Community College Unified Reporting System).
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KPM#I8 | \(INORITY ENROLLMENT - Each minority's proportion of total community college enrollment as a percentage of each minority's 2001
proportion of the general population, by racial/ethnic group. A. African/American, B. Asian/Pacific Islander, C. Hispanic/Latino, D.
Native American

Goal Goal 3: All Oregonians have access to excellent, affordable community college services

Oregon Context OBM 24: Some college completion

Data Source Oregon Community College Unified Reporting System (OCCURS) and Census Population Estimates

Owner Elizabeth Cox Brand, Ph. D., Director of Communications and Research, 503-947-2454
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1. OUR STRATEGY

The Department Of Community Colleges and Workforce Development will continue support of community college efforts to provide assistance in their efforts
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to assist traditionally underserved minority populations, low-income, and first-generation students on the path towards their educational goals. For example, the
department supports and provides assistance with programs related to Adult Basic Education, GED Testing, and English as a Second Language—which often
serve a higher percentage of traditionally underserved populations such as minorities. The department also provides assistance to colleges regarding

appropriate support services and their subsequent availability to students.Additionally, the department provides informational support through the calculation of
the Community College Achievement compacts. Compact measures are not only calculated on the total student populations, but are disaggregated by overall
minority status and each individual race or ethnicity—providing student performance data on minority populations for each target measure to each college.

2. ABOUT THE TARGETS
Target is at or above 100%. Higher is better for this measure.
3. HOW WE ARE DOING

In 2009-10, CCWD began collecting race and ethnicity data to comply with changes in IPEDS reporting (see “Factors Affecting results” section for more
information). Thus, the 2010-11 calculation was adjusted to accommodate the changes in the way information was reported. As a result the percentage ratio of
minority students enrolled in Oregon’s community colleges as compared to the percentage of those in Oregon’s population was 126.17%, meeting the resulting
KPM target. Since the 1999-2000 academic year, minority students have represented a higher proportion of community college enrollments than the
proportion these ethnicities represent in the total Oregon population over age 18.

4. HOW WE COMPARE

In 2012, The Educational Trust released a midterm report entitled “Replenishing Opportunity in American: The 2012 Midterm Report of Public Higher
Education Systems in the Access to Success Initiative.” The midterm report overviews the midterm results of the implementation of the Access to Success
Initiative, which include 312 two-year colleges across the United States including the community college systems in California and Hawaii. One goal of the
program is to decrease post-secondary educational access barriers to traditionally underserved/unrepresented minorities—and thus increase enrollment. These
include African-American, Hispanic/Latinos, and Native Americans. In the midterm analysis they found overall that there was a greater percentage of
under-represented minorities entering a 2-year college (to obtain an associate’s degree) than in compared to the overall population of a similar age group.
While the metric is different than what is used to calculate Oregon’s KPM, the results are similar—there are no access gaps for underrepresented minorities
(http://www.edtrust.org/sites/edtrust.org/files/Replenishing_Opportunity 2.pdf).

5. FACTORS AFFECTING RESULTS
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In 2009-10, the Department began collecting student race and ethnicity data differently to comply with changed in IPEDS reporting (look this up). Rather than
being assigned to five different categories (White, Black, Hispanic/Latino, Native American/Alaskan and Asian/Pacific Islander), students could be assigned to
five different races and/or one ethnicity—resulting in six different race or ethnicity categories. Now students could be considered either white, Hispanic/Latino,
Black, Asian, Native American/Alaskan, Pacific Islander/Native Hawaiian, or Multi-Racial. As a result calculations needed to be readjusted to account for the
addition of two new categories to the equation.Further complicating matters, race and ethnicity data often is only collected upon college enrollment forms—
which generally only occurs once for a student—rather than on a quarterly basis during registration. Thus students enrolling prior to the current race/ethnicity
definitions would have had race and ethnicity data reported based upon earlier definitions. While this wouldn’t potentially effect an examination of overall
percentage of minority enrollments, it does impact the percentage of Asians, Pacific Islanders, and Multi-racial students if examined at a more finite level.In
addition, the reporting of race or ethnicity is voluntary rather than required. Thus a large percentage of Oregon community college students elect (or are not
asked) their race or ethnicity. In 2009-10, 37.02% of enrolled students did not have a race or ethnicity reported for them. In 2010- 11, the percentage of
enrolled students not reporting a race or ethnicity fell to 30.71%. As student’s transition out of community colleges, and new students enroll, the percentage of
students with an unknown race or ethnicity is anticipated to go down—but not to entirely disappear.

6. WHAT NEEDS TO BE DONE

The Department will continue to partner with community colleges, workforce agencies and groups, and other stakeholders to ensure at-risk, first generation,
non-English speaking, immigrant, and other vulnerable populations are aware of and have full access to postsecondary education and training opportunities.
CCWD will continue to work with their community college partners to improve data quality regarding the collection of race and ethnicity data of their attending
students. CCWD is also partnering with other educational agencies in the development of the State Longitudinal Data System (SLDS), which will increase the
ability to share student data between K-12 and post-secondary educational agencies.

7. ABOUT THE DATA

Reporting cycle: Oregon fiscal year. The data for this measure were revised for the 2006 reporting year in order to institute a consistent methodology for

calculating the results each year. The census data are from population estimates released each year by the U.S. Census Bureau. Students with unknown
race/ethnicity or who are coded as International students are excluded from the calculation of community college enrollments. Because the unknowns
comprised 37% of the entire student population in 2009-10, the uncertainty for this measure is large. The measure is the percent difference between the
proportion of the Oregon community college population by the ethnic group and the proportion of Oregon’s population represented by the ethnic group .
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KPM #19 CUSTOMER SERVICE — Percentage of customers rating their satisfaction with the agency’s customer service as “good” or 2006
“excellent”: overall customer service, timeliness, accuracy, helpfulness, expertise and availability of information.
Goal Goal 4: Deliver high level of customer service

Oregon Context CCWD Mission

Data Source CCWD Customer Service Survey

Owner Elizabeth Cox Brand, Ph D; Research and Communications Director, Department of Community Colleges and Workforce Development;
Phone: (503) 947-2454

Percentage Rating Service as Good or Excellent
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1. OUR STRATEGY

The Department of Community Colleges and Workforce Development(CCWD) has a long standing commitment to provide excellent customer service across
a diverse group of stakeholders. Past efforts to improve customer service include investing in Lean Office Training, and developing a wide variety of strategies
to improve office communication in order to expedite customer delivery times. Current improvements include a focus on enhancing the current community
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college data system (OCCURS), improving documentation associated with data submission, and providing greater transparency for performance based
calculations associated with the Achievement Compacts.In 2012, CCWD surveyed a variety of agency customers across six different areas: Adult Basic Skills,
GED, Workforce, Community Colleges, Oregon Youth Conservation Corps (OYCC), and the State Board of Education. Except for the State Board of
Education, all customer areas responded (a total of 101 respondents).

2. ABOUT THE TARGETS

Targets are set at 70% for each customer service survey category: timeliness, accuracy, helpfulness, expertise, availability of information and overall quality of
customer service.

3. HOW WE ARE DOING

In 2012, CCWD not only exceeded the 70% target for customers rating ‘agreement’ (good) or ‘strong agreement’ (excellent) for satisfaction in all areas of
customer service (i.e., Availability of Information, Expertise, Helpfulness, Timeliness, and Overall Satisfaction), but significantly improved in all areas from the
2011 survey. For example, in 2010 only 63% of customers rated availability of information at CCWD as good or better. This increased to 85.33% in 2012°s
survey administration—surpassing the 70% target by 15.33%.The strongest reported customer service area was in the area of “Helpfulness”. Over 94%
(94.67%) of customers reported agreement (or strong agreement) with being satisfied with how helpful staff at CCWD are, again surpassing the 70% target by
almost 25%.

4. HOW WE COMPARE

It is difficult to compare customer service survey data to other agencies in the state of Oregon due to the wide variety of missions Oregon agencies have, and
the methods for which they survey customer satisfaction.Of all the state agencies, the Oregon Department of Education (ODE) and the Oregon Employment
Department (OED) perhaps have the most similar of agency missions. At the end of 2011, ODE administered their customer service survey—garnering 347
respondents. On the six different areas of customer service, ODE only surpassed the 70% target on two: Accuracy (73%), and Helpfulness (75%).1t is

difficult, however, to draw a direct comparison from ODE to CCWD given the size of the agency. ODE is comprised of six different offices, of which many
are staffed with greater numbers than the entirety of CCWD. While ODE may have more staff to provide customer service, they potentially have greater
numbers of customers. Thus the customer to staff ratio may be significantly greater. Further, the smaller staff size at CCWD may play a factor in increasing the
quality of customer service. Each staff member at CCWD may be more knowledgeable about cross agency customer groups, and thus may be able to

expedite a customer referral to the appropriate person.
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5. FACTORS AFFECTING RESULTS

As discussed in the previous paragraph, agency staffing size may play a role in customer service. While there may be a greater amount of customers per staff,
cross office communication may play a role in ease of expediting a request; customers may not need to be referred to additional staff to have their questions
asked. Further, each individual staff member has greater individual investment in customer service.

6. WHAT NEEDS TO BE DONE

Twenty-two of the 101 respondents (or 21.8%) choose to leave comments in addition to their answers to the survey items. In this additional commentary,
customers offer several possible suggestions to improve customer service. For example several customers noted that additional staff would be helpful, but
acknowledged the impact of agency budget cuts on the ability to increase staffing. For example one customer states, “Budget cuts have limited the personnel
and therefore future service at a time when much more statewide approaches are being asked of local entities.” Another states, “Please do not lay of(f)
personnel when the office is already busy. The excellent service I get is despite the over load of the person that is helping me.”

7. ABOUT THE DATA
The survey was administered via the Internet to customers or consumers of CCWD services during May and June of 2012. Invitations to participate in the
customer service surveys were sent to six general customer groups: Adult Basic Skills, GED, Workforce, Community Colleges, Oregon Youth Conservation

Corps, and the State Board of Education. The greatest number of responses (48 out of 101; or 49.0%) came from customers associated with Oregon
Community Colleges.
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KPM#20 | BEST PRACTICES - Percent of total best practices met by the Board. 2008
Goal The State Board of Education uses effective management practices.

Oregon Context 200 Boards and Commissions

Data Source Primary information source is the State Board of Education; each member completes a self-assessment

Owner Elizabeth Cox Brand, Ph. D., Director of Communications and Research, 503-947-2454

State Board of Education Management Best Practices
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1. OUR STRATEGY

State Board of Education Policy 202: "The State Board of Education (SBE) recognizes board best practices as laid out by the Governor and Legislature, and
as it applies to its relation to the Department of Community Colleges and Workforce Development (CCWD)." The SBE is a governing board for the CCWD
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according to the Legislative Fiscal Office and the Department of Administrative Services. Governing Boards are required to evaluate their performance once a
year based on a set of criteria.

2. ABOUT THE TARGETS

The first data point (100%) was August 2008. This established a performance target of 90% - 100% for the 15 management best practice total. It is
reasonable to select a range (i.e., 90 - 100%) for the total rating.

3. HOW WE ARE DOING
In the 2011-12 self-evaluation survey, the majority of the State Board of Education rated each of the 15 management practices as a “yes”—10 of which were

unanimous. On four items, only one board member dissented. On one item, “The board is appropriately accounting for resources”, two board members
indicated “no”. Overall 92.2 percent of the management practices were rates “Yes”, which is a slight decrease than the 94.3% reported in 2011.

4. HOW WE COMPARE
No comparison data are available for this measure.

5. FACTORS AFFECTING RESULTS
No known factors affect the results.

6. WHAT NEEDS TO BE DONE
The data point should represent a fiscal year. The first administration of the self-assessment was completed in August 2008 yet represents the Boards
management best practices for fiscal year 2007-08. The actual completion of the self-assessment was late because the Board wanted to introduce the new
measure at its retreat in August. The 2008-09 self-assessment was completed at the Board retreat. This is the best time for the Board to review their
management practices and reflect on the past year. The Board completed the self-assessment for 2010 and 2011 after the June Board meeting. The
administration of the self-assessment works best when it fits into the Board's schedule of activity; the flexibility of administration seems to work well for the

Board. In 2010 and 2011 there wasn't 100% agreement, as indicated by the number of "yes" ratings, on all the management practices. This is information for
the Board to use to review some practices and Board member's opinions about Board performance in certain areas. The outcome can be a conversation
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starter.
7. ABOUT THE DATA
Each management practice is (e.g., The Board reviews all proposed budgets) is rated either "yes" or "no". The results are summarized as the percent of "yes"

responses for the 15 best practices within five management categories: Commissioners Performance, Strategic Management, Strategic Policy Development,
Fiscal Oversight and Board Management. An overall percentage represents the data point for the measure of Board best practice.
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KPM #21 Adult Basic Skills Students Successfully Transitioning to a post-secondary program of study: Percentage of previous years ABS 2012
students successfully transitioning into a post-secondary program of study during the current academic year
Goal Oregonians have strong literacy skills

Oregon Context OBM 27: Adult literacy

Data Source TOPSPro, OCCURS, Oregon Employment Department Unemployment Insurance, and GED Databases

Owner

Data Display

1. OUR STRATEGY
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KPM#22 | A qult Basic Skills (ABS) Students Successfully Transitioning to the Workforce: Percentage of previous years ABS students 2012
successfully transitioning into Oregon’s workforce during the current academic year
Goal Oregonians have strong literacy skills

Oregon Context OBM 27: Adult literacy

Data Source TOPSpro, OCCURS, Oregon Employment Department Unemployment Insurance, and GED Databases

Owner

Data Display

1. OUR STRATEGY
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KPM#23 | Adult Basic Skills Student (ABS) Retention: Percent of ABS students retained 2012

Goal Oregonians have strong literacy skills

Oregon Context OBM 27: Adult literacy

Data Source TOPSPro, OCCURS, Oregon Employment Department Unemployment Insurance, and GED Databases

Owner

Data Display

1. OUR STRATEGY
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Agency Mission: The mission of the Department of Community Colleges and Workforce Development is to contribute leadership and resources to increase the
skills, knowledge and career opportunities of Oregonians.

Contact:  Krissa Caldwell, Deputy Commissioner Contact Phone:  503-947-2414

Alternate: Gerald Hamilton , Intrem Commissioner Alternate Phone: 503-947-2433

The following questions indicate how performance measures and data are used for management and accountability purposes.

1. INCLUSIVITY

* Staff : CCWD staff are responsible for identifying new measures or measures that are no longer relevant given
changing programs and priorities. Staff are also involved in developing an appropriate measurement approach for
measures suggested by stakeholders, elected officials and the public.

* Elected Officials: Elected officials are consulted as CCWD develops new performance measures and reports.
The Legislature is invested in understanding how community colleges, workforce providers and the Department
contribute to workforce and educational outcomes.

* Stakeholders: Several CCWD measure are related to Workforce Investment Act (WIA) Title IB and Title II
performance measures required by the federal government. The Oregon Workforce Investment Board (OWIB) is
involved in the review of the WIA Title IB related measures as well as all system-wide workforce indicators, which
are interim measures between program measures of six federal workforce programs and the benchmarks. The State
Board of Education is involved in the review of all education-related measures. The community colleges contribute
advice for the development and refinement of relevant measures and maintain internal measures to support ongoing
program improvement. The KPMs are disaggregated by community college to provide an annual update for the
colleges. The college data is used by individual colleges to inform policy and practices and to share with their local
boards and communities, college Presidents and other administrators and faculty.

* Citizens: Oregonians inform performance measures through participation in agency programs. Their participation
guides the Department and its partners in designing services to meet state and local community needs. In turn,
program priorities inform the adaptation and refinement of appropriate performance measures. Citizens have access to
the Annual Performance Progress Report (APPR) on the CCWD Website.

2 MANAGING FOR RESULTS

The Oregon Benchmarks, Key Performance Measures, federal performance measures, and internal agency measures
guide CCWD's efforts in supporting, improving, and developing programs to increase the skills, knowledge and
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career opportunities of Oregonians. The agency strives to maintain a concise set of measures which reflect the
agency's priorities and direction and assist the agency in efficiently managing limited resources. In the past, the agency
has undertaken a number of initiatives to improve program quality and service delivery based on information obtained
through performance measurement. One example is Lean Office Training, undertaken in part to responses to the
customer satisfaction report which indicated a need for faster response times to customer questions.

3 STAFF TRAINING

Staff have had training in performance management, particularly regarding the federal Workforce Investment Act
(WIA) Title IB and Title II programs. Staff working with those programs and local WIA organizations and community
colleges must clearly understand the measures for tracking, monitoring and oversight of funds. A number of changes
have taken place with Oregon's performance measure system (e.g., new reporting timeline, web-based reporting
system). This provides a legitimate reason for new and long standing staff to review CCWD's performance measure
and management practices.

4 COMMUNICATING RESULTS

* Staff : CCWD presents its performance measures annually during an all staff meeting and during regular program
meetings, where staff discuss performance results and measurement issues, and make recommendations for future
measurement changes.

* Elected Officials: The Department provides the results of its Annual Performance Progress Report (APPR) and
other performance measures to legislators and engages in dialogue with legislators around program priorities and
accountability.

* Stakeholders: The Department communicates the results of performance measurement to a broad audience of
stakeholders. Stakeholders have access to federal performance results, Key Performance Measure results, and other
internal agency measurement results through written reports, including the Worksource Oregon Annual Report; agency
meetings through the CCWD website, where results are posted. The website is http://www.oregon.gov/ccwd.

* Citizens: Oregonians have access to online versions of federal performance results, Key Performance Measure
results, and other internal agency measurement results. The Worksource Oregon Annual Report, the agency's Annual
Performance Progress Report, and many other reports are available through the CCWD website. The website is
http://www.oregon.gov/ccwd.
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